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EXECUTIVE SUMMARY

In 1985, CEDPA was provided a five year grant to improve the education, heatth, literacy and lifa skills of
disadvantaged girls and young women in rural, mainly Upper Egyptian, governorates through
implementation of a Partnership Projects for Girls and Young Women. One of the first activities of the
project was lo deterrnme girls' needs for skills and training. Representatives of collaborating NGOs met
for a week-long workshqp in Cairo to xdent:fy sources of and ways to systematically collect infarmation on
rural girls' needs. This report summarizes the findings of the various data colections conducted as a
result.  While the main intent is lo identify needs of rural girls for education and training, a secondary
purpose is to understand the cirgumstances which have affected girls’ participation in training programs in
the past. The findings 'sh seen as reflecting the sample group which because it was purposively
- selecled is not necessarﬁly representative of rural Egyptien girls in general.  ~

v

‘The main findings (detalls are claborated in the text) are:

a Only a quarler%of the gids in the 180 househalds completed primary school compared to 40% of
the boys. '

« The younger generatlon had considerably increased rates of participalion in formal schooling
over parents, but few continued to levels where they were functionally literate.

. The main reasops reporied for non-participation of children ware "poverty" and “tradition”.
| . ‘
= The higher the‘ economic level the more likely the child was to have completed primary school
and the tess iqkely to have had no formal education at all. There was litde difference in
participation of boys and girls of similar economic background when the factor of "tradition” (the
consistent tendency to send fewer giris} was removed.
|

=  Parents estimatejgd annual primary pupil cost at-#8&1 E.

s "Tradition" was %'reported less frequently in younger as compared to older generations though a
gap between bcjoys and girls still remained. Girls said it was primarily fathers who preventad them
from going to school for this reason.

»  Tradition was expressed in terms of protecting a gir's reputation before marriage, of her special
role not enhanc:ed by schoollng. and of a need to conform to perceived norms that conflict with
schooling,

! _ :
+ There were baeic gaps in girls’ knowledge of first aid, hygiene, nutrition and heaith arid though
parents artfculated "correct’ theory about preventlve and reproductive health they often did not

practice what they preached.
= The cnrcummsnon of girls was an almost universally approved practice by parents.
| .
» Few girs had sairtisfactery competency levels in literacy; none had them in numeracy.
|

« Giis from pocj:r famiies had considerably lower scores in literacy than girls from other
backgrounds; but their scores were not significantly different in numeracy.

s Number of yeare of schooling corre]ated positively with fiteracy and numeracy scores.

« While males were the main eamers of income, females also contributed in a variety of ways to
family income. o




Girls did far more household work than their brothers and their contribution was more éigniﬁcant
in a number of ways. '

Rural households purchased a wide variety of products that could be groduced at home.

Recommendations for training ptograms o

Pragram interventions (within the scope of this pro;ect) should address three needs: for information, for
skills and for advocacy.
Information. Topics should inciude, among others fo be identified by the field workers:

The girl herself: as an individual, in relation to her family and communily, her needs, her rights,
her responsibifiies

Hygiene and health: basic household cleanfiness, s'[jread of diseases comimon [o the vilage
and ways of preventing them, health hazards, ways of addressing simple health problems such
as diarrhea and colds.

Nutrition: balanced diets, the part different food groups play In contributing to general health,
nutrition needs for different groups: infants, children, adolescents pregnant and lactating women;
cheap ways to vary the d:et. ‘

Basic first aid: what o do for simple problems such as cuts and abrasions, and for more
complicated problems such as broken bones and burns before consulting a doctor.

Reproductive health (a sensitive issue in some communities that needs to be considered on a

‘case by case basis): the girls' body " and its changes with puberty; CiTCUﬂTClSIOH feproduction,

family planning, early marriage, family size

Skills. While girls have numerous skills related to household work, there are many areas where skill
development would open options to them. The main areas are:

Literacy and numeracy. it will be important that training be conducted with systematic
instructional matenals tested for leaming results, so the course does not recreate the frustrating
experiences of the formal system.

Income generation. Training is more kikely to prove effective if it a) concentrates in areas where
women have already demonstrated successful income generation, b} relates to women's current
roles so as not to conflict with their on-going ~responsibilities at home, and ¢} seeks out non-
traditional skills that build on the strengths of women's networks, such as small home and
appliance repairs, and simple building skills, etc.

Resource saving. A number of skills could be usefully leamed in the areas of a) home
production of items which are now frequently bought by households, b} time saving, which
though not perceived as a valued resource in villages, might lead to increased participation of
gits in education and training programs; c) fuel saving which is one of the most costly items in
household consumpdion int terms of financial costs and energy expended in fuel collection.

Work saving. Femaies are the most hard-working members of rural families. Adding additional
work through skill development only makes sense if means are found to compensate them with
work saving devices or better organization of their daily activities. This may entail cooperative
purchases or methods of sharing the work more efficiently.



Advocacy. At the village level there is an imporiant need for advocacy activities directed at parents and
. especially at fathers. Vithout these efforts, girls may be prevented from taking tull advantage of training
programs. Consciousness raising is required about:

s The rights of girl%s to the equivalent benefits of boys: education, food, medical care, etc.
| .
+ The importance ?or a girl of enrolling in and completing basic education in the farmal system

s The importanc:ei of enrolling in and compieting literacy courses as an alternative if the girl is not
eligible for the formal system or has dropped out

i
»  The importance of girls' contributions to household production
| _
« The awareness of how girls' contributions to the family can be qualitatively and quantitatively
improved through training :

|
s The health and} well-being problems connected with girls' circumgision, early marriage, frequent
pregnancies, and excessive family size
]
Conditions for particip‘}a\tion and impact
: |

Programs for girls in ﬂl‘il‘a| areas of Egypt require certain conditions to make them attractive to parents
and daughters. The énvironi'nent should be a protected one. Fees should be kept low, or free. Timings
shouid not conflict with times when girls are busy with their work around the house. There should be a-
clear resource-saving, female role-enhanging, or income-generating benefit from the trathing. The training
format should provide oppertunitics for the girl to make choices herself about her own development, and
should allow her to contribute in meaningful and visible ways to better family production, so that she can
gain greater status in the:; eyes of her parents and siblings.

\
Communities differ in t‘he extent lo which they may need various types of training. Training programs
need to be packaged in pnits which can be combined to form the comrect mix of topics or courses for each
individual community., | ' ‘

Girls cannot be expected to make changes in their lives if they are not given the practical tools to do so.
Many training units require. practical applications of the leamning such as, agricuttural aclivities that
increase the variety of foods available to the familles, building a simple solar stove to conserve on fuel,
efc. At aminimum, gifls should be asked to practice what they leamn (such as first aid procedures) or to
provide some evidence that they have attempted changes {like a checklist of cleanliness behaviors a girl
has engaged in). The weakest link in any training program occurs in making the Bansformation from
iearned knowledge into behavioral change.
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‘ NEEDS ASSESSMENT REPORT

\
1 Background i
| : ,
In 1005, CEDPA was given -2 five year grant to improve the education, health, literacy and life skills of
disadvantaged gifs and young women in rural, mainly Upper Egyptian, governorates through
implementation of @ Partnership Projects for Gills and Young Women. In collaboration with Egyptian
NGOs, the project combines national fevel advocacy, with community level education and action
programs. . The CEDPA‘ group of NGOs is expected to establish pilot projects and expand replicable
models, increase the education and literacy levels of girls and young womern, and improve their health

and reproductive health practices.

One of the first activiies of the padicipating NGOs was to determine the needs for skills and training of
the young women, Repre;sentative_s of the NGOs—-mostly fieldworkers working in rural villages, met for a
week-long workshop in Cairo supervised by CEDPA consuitants, Drs. Mona Habib and Andrea Rugh.
The participants were asked fo identify sources of information that would provide an understanding of
rural girls' needs. They id‘?ntiﬁed the following:

‘ _

. Reports %rom "experts"” working in the field
. Reports and cbservations of behaviors, practices, and attiludes of family members
. Tests of rural gifls' knowledge and skills
. Discussijns with girls and their parents
The workshop' was devoted to developing systematic ways;through preparation of data collection

instruments and focused interviews, to collect information from these sources. First, the participating
fieldworker "experts" described their assessments of the needs and conditions of rural girls, and these
assessments were analylically sorted into intervention categories. Second, they developed a household
questionnaire to collect information on families' histories (past behavior and practices) and atlitudes.
Third, they adapted already existing life skills/hasic competency tests to use in determining the extent of
girls' knowledge and skilis. And finally they precticed “focal group” techniques they would use to elicit
sttitudes about the educational needs of girls from fathers, mothers, boys and giris. '

2 “The purpose and scope of this report
| "

The purpcse of this pa‘ er is to report the findings of the various data collections conducled under this
project The main intent is to identify the neéeds of young rural girls for training programs, while a
secondary purpose is to develop an understanding of the circumstances which have surrounded this
issue in the past and which are likely to affect CEDPA programs in the future.

There are three sections to the report beyond this introduction. The first describes the procedures used
in selecting the sample and conducting the sludy. The second reparts the findings of the study. These
findings are divided into two parts: one that identifies conditions and circumstances affecting girls'
participation - in existing formal education programs, and a second which determines training needs in the
context of their present lives. The third section summarizes the main peinis and recommends areas for
training and for the conditions which are required if the training is to be effective.




3 Study procedures
3.1 Sample

The sample was a purposive one, consisting of the universe of girls targeted for initial project
interventions and their families. Participants in the CEDPA workshop first prepared brief descriptions of
the villages in which they expected to try out new training packages. They were asked toinclude details
of the estimated number of households at -each economic level, the kinds of occupations found in the
community, available services within five kilometers, and utilities. From these reports and from visits to
the field, twenty-one villages were identified where either the workshop participants were working or
where other NGOs who would join the group in future fraining were working.

The NGOs and their villages were selected on the basis of three criteria: that the NGO was actively
invoived in the community, that the targeted households would be of generally poor economic Jevel, and

that they would inciude girls in the specified age rangé from 9 to 20 years." Though the focus of the wark

was the Upper Egyplian governorates of Minya, Bani Suef and Fayoum, which are known for the low
literacy rates of girls, fieldworkers working in three poor communities in Cairo aiso joined the workshop,
as well as parficipants working in villages in Sharkia and Kalubia. The aim was for each workshop
participant to experiment with the training materials in one village where they worked.

Of the original 21 villages selected, one group representing two villages dropped out and data from two
addtional vitlages did not armive in time for this analysis. The sample, on which this report is based,
therefora includes: ' . . '

Vilages Famiies Famly — Skils Focus
Quest. Test Groups
Fayoum 3 30 30 .30 - _ 12
Bani Suef 5 51 - R 51 20
Céiro 5 0 40 40 12
Minya 4 39 39 39 | 16
Kalubia 1. 9 9 10 ‘
 Sharkia 1 10 10 10
Total 17 179 479 - 180 68

in sum, the sample consisted of the core group of families which would ultimately serve as an
experimental group for the testing of CEDPA fraining packages. The testing was infended to ensure
results from the training before broader dissemination to larger numbers of rural girls. The assumption
was that other families in a village with girls in a similar age range would express similar ideas and have
similar needs for training. : : o

In general these criteria were mel, although in some cases NGOs were newly setting up

operations, and in a few (3) cases, households slipped into the survey which were considered well-off,
The age range targeted for the project included girls 6 to 20, but in the survey the youngest girls selected
were 9 years old because of the liferacy/numeracy skills test.



fieldworkers complete one RD&E cycle, of which the needs assessment is an initial step, they should be
able to replicate the process with a new probiem and expand the program to more viliages, more families
and more girle. All the| NGOs have the potential fo spread the interventions widely once they have
developed the training programs and know how to test and use

3.2 Data collecticn.

Data collection was corpducted through three strategies: the adminisiration of household guestionnaires
io parents and life skills competency tests to the target girls, and the convening of focal groups for
discussion of education issues. The household interviews and competency tests were administered in

each of roughly 10 housjhoids per village.2 Information was collected on one family (consisting of father,

mother, and their children whether resident or away from the parental home) in @ household in which the
targeted girl lived. The |person responding to the household interview should be a parent of the girl, and
the girt herself should answer the guestions testing basic competencies. Individuals from the same
families participated in| focus group discussions about girls' education, its purposes, reasons for
enrollment and dropeut, and the potential areas for fulure fraining of the girls. The focal groups were
segregated by farily rolé into groups of fathers, mothers, sons and daughters. In shott, the sirategy was
to provide layered sets of information on the girls and their backgrounds that would iead to an
understanding of their training needs.

In developing fhe instruments, participants were cautionad fo include only questions which would directly
elicit information about need for training or skifls, or which would provide greater understanding about the
circumstancas of the girls that might affect training. In administering the instruments they were asked to

be carefut about "coachirLg" parents and girls to give the “right" answers.”

The househald -proform and the skills test* were tested in two communities near Cairo. In addition, the

workshop supervisors visited all the NGOs' govemnorates in April 1895 to walch the first efforls of data
colfection. During Aprq and May 1995, the field workers collected the data and conducted the focus
group discussions in the ‘villages. :

The data coliection for t:ie household surveys and skills tests took place during the last half of Aprit and
May 1995, and the completed forms were returned to the Gairo CEDPA cffice by the beginning of June.
Amal Gamal from the CEDPA office checked the forms, and they were-entered by employses of ABS
who later prepared them in simple tables of percentages and correlations. s

*The number was roughly equal to 10 te allow for variations in the giris available for the training. In

some cases, there werg not sufficient girls in the age range in the nearby area, and in other cases itwas
difficult to exclude 2 girl who wanted to be involved.

*During the testing of the questionnaires, the kind-hearted fieldworkers were seen to do everything but

give the correct answers lo those being interviewed, particularly in the case of the skills test that was
adminisierad to young girls. ‘

*The test was adapled from one developed by the National Institute of Psychology of Qaidi Azam

University in islamabad, Pakistan. It consists of questions concerning heatth, first aid and cleanliness, as
well as basic competencies of reading, writing, comprehension and simple arithmetic.




4. Findings

The sludy findings are reported below. They should only be taken as reflective of the sample group
which, because it was purposively selected, is not necessarily representative of rural Egyptian girls and
their families in general. : L .

4.1 Household sample characteristics

The sample represented 179 households distributed among 17 communities in 6 govemorates (Minya,
Bant Suef, Fayoum, Cairo, Kalubia, and Sharkia). The families included more than 1300 individuals with
an average of 5 children per family. Half the males in the household had no formal education while a third

had experienced 5 or more years of schoaling® The rest had completed from ong to four years. Two-

thirds of the females had no formal edication and one fitth had compléeted 5 or mare years. Thus males
in the households were a third more likely to have significant levels of education than females.

When figures were. disaggregated by generation, only a third of the sons had no formal education and
almost 40% had completed significant levels of education {& years or more); the remainder had
completed one ta four years of format schooling. The daughters, like their mothers, lagged behind with
just over half having no formal education and only a quarter having significant levels of schooling.

Because the sample represented the househoids of the targeted girls, it was weighted toward lower
income levels. Almost 40% of the househids were ranked poor by the field workers and almost the same
percentage were below average; 21% were sufficient and 2% were considared weli-off by rural
standards. -With regard to occupation, about a quarter of the males and a fifth of the females were
feported fo be economically nonproductive, that is either too young, too old or too handicapped t¢ work.
Ancther quarter of the males and 13% of the females were students, The remainder of the males worked
as seif-employed agricultural workers (12%); wage eamers in the private sector (7%); self-employed
others {5%}); or wage eaming civil sefvants (5%). Close to 60% of the remaining females {who were
neither students nor nenproductive) reported that they were unpaid family workers. Less than 1% claimed
other work. ' T .

4.2 Target girfs’ characteristics

One girl from each househeld was targeted for the training program. The average age of these girls was
14. Most {76%) were currently at home and not going to school. Of those who at one time went to school
(124), the average number of years of schooling they received was four years. Of these girls with some
schooling, approximately 40% of them dropped out before they had completed 3 years of schooling;
another third befare completing primary, a quarter before completing preparatory, and the final five
percent after completing Class 8. ‘Almost all went to government schools. A small number of girls in
Minya attended a literacy class. . :

5Usuaily this means they have compieted primary education, aithough because primary was changed
from six to five years several years ago, itis not true in every case,



4.3 Factors affecting participation in education

" Some skills useful to a ypung girl can presumably be obtained through formal schooling. For this reason,

a number of the survey questions were concemed with the importance of education and the reasons girls
and others in their famities either attended or did not attend school. L

Before describing the findings it is important to note the difficulty in determining reasons that critically
affect the educationat participation of children. Families are likely to base their decisions on 2 combination
of reasons, or they may have no particular reason at all. What is true at one time can also sometimes -
change overnight when parents suddenly perceive that it is in their better interest fo reverse a decisicn
about schooling.  Similarly, it has been demonstrated in past research that if several persons--a father,
mother, teacher and stident are asked to give their opinions about why & particular child dropped out of
school, they are lkely to give conflicting information. Even, for example, when a reason such as poverty
is given for non-participation, it may not necessarily mean that a girl will go to school if costs are
defrayed. For all thesg reasons, it is well o take reports of why child participate or do not participate in
schooling programs as suggestive rather than accurate. :

431 Reasons for educating girls. In the focus groups, fathers mothers, brothers, and target girls were
asked separately about the importance of educating girls. Fathers emphasized the imporiance of
education in teaching a girl to write her name, in teaching her cleantiness and how o organize her home
and the life of her family. A few mentioned the imporiance of education in finding employment and in
giving a woman a "wgapon" ‘to deal with her future. One father thought educated wemen were more
interesting because they had "opinions™ on all subjects. ‘

Mothers provided a wider range of reasons. They said education secured the future of a gif-"it opens
the world to her". By knowing how to read and write, she will be able to sign her own marviage certificate
(rather than using a thumb print) and, on this and other documents, she wilt know what she is signing.
She will be able to read street addresses when she fravels and can write letters to absent family
members. An educated girl is more likely fo mamy an educated "employee", and she will raise her
children properly. Education will aflow her to leam about family planning and other things she needs to
know. She will be able to learn about her “rights”. Educated girls are more responsible and can be
allowed to go in public places without eficiting "talk.

The girls' brothers angwered in terms that seemed to reflect their own aspirations. They said a girl
neaded to be educated for her own advancement--"to fulfill her dreams" and to lead a different life frem a
farm girl. From education also "she would be able to answer questions knowledgeably when asked”. '

The most interesting answers came from girts themselves who said a girl should be educated in order to
know everything about the world. They felt an educated girl was more articulate than an uneducated one,
that her mind is enlightened, that education is a weapon in her hand, earning her respect, allowing her to
become employed, opening up options to her and keeping her from being cheated. In Bani Suef the girls
said they wanted education in order "o be free” {for what was not explained), and in Samalout, Minya,
the gifs said education would make ther "equal to men”. They also said that education would increase
the chances of their marrying educated men and would help them in bringing up their children and seeing
that they become educated. - e :




4.3.2 Reasons for non-participation in schooling. The survey found 13 reasons for why males and
females in the families either did not enroll or dropped out of primary school. The reasons are reparted
by gender and generation in order to examine historic trends, - o

Fathers: Of the 147 fathers for whom there is information, 7% went to primary school and
therefore for this group the guestion of non-participation was not relevant. Almost half reported
poverly and a quarter claimed prevailing tradition or custom for not participating. A few (7%)
claimed that they had not wanted to go to school, and even fower {3-4%) said failure had made
them leave schoof, they were needed at home to.help out; they needed to eamn income; or their
father was absent or dead and therefore their presence was required at home.

Mothers: OF the 143 mothers for whom there is information, 1% went to primary $chool and thus
the question of non-parlicipation was not relevant. Roughly the same percentage reported

-poverty (38%) and prevailing tradition or custom (40%) for not participating. A few (5%) claimed
that they had not wanted to go to schoal, and even fewer {2-4%) said they were needed at home
to help out, they had to eam income, or their father was absent and therefore they were needed
at home. A small number (2%} dropped owt because of early marriage. There were isolated
instances of fajiure, moving away, and problems with entry because there was no birth certificate
or the school was too far. ) o

Sons: Of -the 402 sons for whom there is information, 62% are either now attending, finished or
are too young for primary school and-therefore the question of non-participation was not relevant
18% reported poverty and only 4% claimed prevailing tradition or custom for not parlicipating. A
few (7%) reporied that they had not wanted to go o school, and the same number said failure
had made them leave school. A much smaller number (1%) said, they were needed at home fo
help out, they needed to earn income, or school was too far away.

Daughters: Of the 478 daughters for whom there is information, 40% are eithér now attending,
finished or are too young for primary schooi and therefore the question of non-participation was

not relevant. .26% reported poverty and. 15% claimed pravailing tradition or custom for not

participating. A few (4-6%) reporied that they had not wanted to g0 to school, that failure had

made them leave school, or that “they were needed at home to help their mothers. A much

smaller number (1%) reported the  death of a father, early marriage, difficulties entering school
- {usually because-their papers were not in order}, or the school was too far away.

To summmarize, the older generation claimed poverty and tradition as the most common reasons for non-
participation. Foverty was a more significant reason for males, and tradition 2 more significant reason for
females. Both reasons have diminished considerably in the younger generation even though they still
constituted the most frequently .reported reasons for non-participation. A small but persistent ratio of
children, boys even more than girls, didn't go to schoo! because they didnn't want to go—because the
idea didn't appeal to them or because teachers mistreated them, or because they failed. Overall, the
trend for males and females of the younger generation was for increased participation over their parents'
generation. ‘ ‘

Itie worth a closer ook at the data to see what lies behind the two main factors of poverty and tradition.

4.3.3 Economic fevel and educational participation. There are several ways poverty may impact on
children's educational participation. A child may be needed at home to help eam income, or to relieve the
domestic burdens of a parent who does. Several children whose fathers died were taken out of school.
In focal group discussions parents especially noted the high costs of education—of fees, clothing,
supplies, and private tutoring. Several mentioned that the costs of schooling girls were not “recoverable”
since the girls moved to ancther household after marriage.  Parents said that if they were unable to

i1



educate all their children because of the high ‘costs, they would prefer to educate the boys who were
more likely to show an econormic retumn for the money. In rural areas a boy's chances to eam income are
‘enhanced by his “piece of paper”, while a gir's opportunities to earn an income are limited. When girls
f@il in school, parents said, they withdrew them rather than sustain a costly effort that was not
succeeding. i . B

Parents in an urban community, however, expressed the contrary view that girls needed education more
than boys, because boys could apprentice themselves to leam manual skills, while a giri needed an
education to find "appropriate” professional work. Urban parents fear that a daughter's marriage may run
into difficulty and she may need skills to support herself. Absorbing a returned daughter into her parents’
home—the accepted opfion, puts more of aburden on poor urban households than rural cnes. Earlier
research in a poor community of Gaire showed that more girls than boys were likely to continue schooling
beyond primary for this and other reasons. '

The focal group discussions concerning the issue of poverty demonstrate the careful balancing that goes
on in many families to determine the costs and the benefits of schooling against the needs of the family
as a whole and the resources available to pay for them. While educalion can have  the long term
consequence of enhancing [the income eaming capacities of a child, parents may be unwilling to forego
the opportunity and financial costs associated with such jong-term and increasingly peor quality
programs.  The survey examined some of these "poverty" issues to see if family practice supported
parents' claims in focal group discussions. "'I‘D/ | 51 ‘ B 250

Costs were one main reason pecially girje! are said not to enroll in school ordfter enrolling, 1o a6
~ drop out. The families with pri school chilipénga) in the study were asked tpstimate the annual

w?;gending a primary giflchild to schoal. Ahe estimates averaged 30 for fees/ 37 for uniforms, 2Tor
books, for supplies for tutoring and & for other expenses, for a total of Egyptian pounds per
annum per child. £ithass 3 g ey s-field 5T )

allowance for-the—kintds—eH gets rpake in tempme-of passing-onuriforms d
combiring_in_aroups for tuj t ' e '
0 aroups for Wioringeic. The overall figures are sigS=lawer .han estimates from othsr A«_g/(m,
sources in Egypt which put the annual costs per year of primary school at 176 LE ($52} in rural areas.

Looking at total annual expenditures per primary child, about a third of the families said they spent less

than. a hundred pounds; another third spent between 400-and 200; a quarter between 200 and 300, and

the remaining 12% over 300. When muttipied by several children, the costs could be considerable for a
poar family with little disposable income.

SEAIIE

Is there evidence that economic level of household affects the extent to which children enroll in and stay
in school? - As partof the survey, the field workers were asked to give a rough evaluation of the sample
households' economic status (well-off, sufficient, below average and poor) as measured against rural
standards. Because of the nature of the sample, the weighting was expected to be toward the lower
economic groups. Of 1089 individuals, male and female for which complete information was available,

| 17 came from well-off, 231 from sufficient, 428 from below average and 413 from pocr famiiies.”

Sal-Aqqad, Medhat Mohammed et al, "A Study on Family Expenditures on Education in Public
Schools," MOE 1990. ' '

"he purposive nature of the sample should have put 2ll the families beldw average or poor but since

. they were selected by the aldworkers with the idea of forming training groups, itls ikely that location and
the fact of an eligible age gifl may in some cases have over-ridden the criterion of poverty.
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Table 1 shows 'what dppears to be: a refatio_nship b’etwéeh economic status and education level. The
better-off individuals are, the more likely that they will have completed a significant number of schoo|
years (5 or more) and the less likely they are to have had no formal education at afl,

Table 1: Education level and éconqmié status; total sample

Ed. Level s Economic¢ Status ' :

: - Well-off Sufficlent Below Average’ ~ Poor
High 7 (41%) " ©. B9(30%) - 102 (24%) 99 (24%)
(5 or more) o :
Medium ) . 3(18%) : 35 (15%) - 85 (13%) 61 (15%)
(1-4yrs) , I . :
Low, None . T (41%]) : 127 (55%) 271 (83%) 253 (61%)
{no formal} ' - -
Total " 17 {100%) ‘231 (100%) " 428 (100%) 413 (100%)

Some observers have suggested also that poverly impacts more on the schooling participation of girls. -
The argument, as already noted, is that famifies may be willing 1o sacrifice their limited resources to put

boys through school because they see a long-term benefit accruing to the family, but not girls who marry
and leave the family home. Others argue the opposite that poor families reguire the income-earning:
labor of their sons and thus cannot afford the time it takes for sons to obtain the degrees necessary to
increase theit income earning tapacities. It is possible that these two factors cancel each other out, and
that both apply in different families. ' ' '

Does lower economic st_atﬁs impact more on girls’ aducational participation than on boys or vice versa?
Table 2 shows the educational attainment of the sample households by gender and economic level. For

simplicity the economic j'le_vels are presented as high (wefl-off and sufficient) and low (below average and -
poor). T ' : '

Table 2: Education !eve[_ﬁnd economic status: by gender

Ed.Level ‘ Males : Females

High Econ Low Econ High Econ. Low Econ.
High 39 (37%) 114 (31%) 37 {26%) - B7(18%)
(5 or more) R
Medium 18 (14%) 54 (15%) 22 (15%) 62 (13%)
{1-4yrs) ' ' ' -
Low _ 51 (49%) 198 {54%) 83 (58%) 326 (69%)
(rno formalj . :
Total 106 {(100%) 366 (100%) 142 (99%) | 475 (100%)

Note: High economic level equals "well-off" or "sufficient” and low economic level equals "below average"
g qf ‘

or "poor”,
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_ As Table 2 shows, the ratios of girls who attain significant levels of schooting at both economic levels are

considerably lower than|those of boys. If high economic status boys are the optimum against which ail
other groups are compared. then "noorer' boys are 6%, high ecanomic status girls are 11%, and poorer

girls are 18% less likely to complete significant levels of schooling. However, if high ecenomic status girls
are taken as the base for girls, then only 8% fewer "poor” girls attain significant levels of schooling. This
8% gap is not greatly d%erent from the 8% difference between high and low economic status bays. The
gap is somewhat larger for those who receive no formal schooling: 5% for boys and 11% for girls
petween the economic classes. Overall, however, the difierence in level of participation between the
sexes is generally greater than between individuals within each gender coming from varying economic

backgrounds.
|

In other words, while economic status affects the school attendance of both sexes, girls appear to be less
affected by this factor than one might expect i parents claims are true. Rather, there appears to be some
other factor preventing |girls from going to schaol that is more significa than economic fevel and which
places girls at a relative- disadvantage when compared with boys at ali economic levels. This factor is

most likely what respondents call "raditional vaiues or customs”.

4.3.4 "Tradition” and educational participation. As noted, radition was one of the major reasons cited
for lack of participation in format education. 1n the focal groups, family members discussed the reasons
why girls were not sent 0 school as often as boys. Fathers commented that in the long run girls leave
home to mairy and it was tnore important for them to leam skills $rom their mothers that would help them
become good wives and mothers. Mothers were more outspoken saying that many parents felt it was
"shameful for gils to become educated--that girls were born for housework and marriage. Letting them
go to schoo! put them at risk of men's advances and "teasing”, and therefore it was better for them to stay
home where they could be protected.  ltwas insinuated by some that girls didn't have the: intellact to
leam. andwhat they n{eded to learn they could learn better at home. ‘Brothers emphasized girls' special
need for protection, and the girls themselves usuaily talked about tradition in terms of what other people--
family members, parent% and especially fathers, say about what girls should do.

In general, "tradition” as a reason for the non-participation of girls was expressed as: 1) a fear for a girls’
repuiation and need (o ‘Fr&_jtect her until she finds a husband, 2} a belief that she has a special role to play
in the farnily which is Lnot enhanced significantly by schooling, and 3) a desire to conform to perceived
noms of the communjty which do not approve of public activity for girls. Where tradition does not
prevent girls from goingL to school, parents may see these matters differently. Education may be seen as
beneficial to a girl in attracting a better type of hushand, in feaching her to become a better wife and
mother, and in making her a more responsible person with greater latitude to move in public areas

without eliciting "talk”

435 Age and educational attainment, To what extent are non-raditonalist visws winning out over
traditionalist ones over ime? Survey evidence suggests that few parents at this ime are willing to admit
directly in an interview that they are against the education of girls for traditionalist reasons. They are
awara that the goveniment encourages educational participation for all children and know it is therefore
not the "correct” response to give 10 interviewers. They are more likely to explain non-participation in
terms of poverly or other reasons that are more "acceptable”. in the focal group setting, however,
mothers and daughters often lay the blame at the feet of the fathers, saying they are the one who for
iraditionalist reasons prevent their daughters from going to school. '

Traditione have a time-associated dimension which suggests they change over time. We can examine
this dimension by looking at data on the age of household members and their education attainment
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Table 3: Education level and age: by gender

Ed.Level ' Males - S Females

_ 6-14 . 1529 0+ . 614 - 15-29 30+
High 134(54%) 95(59%) . 38(21%) 136(40%) 98(41%) S 18(11%)
(5 or more} _ . . ’ .
Mediurﬁ T4(30%) 7(4%) o 10(6%) 81(24%) 16(7%) 5(3%)
(1-4 yrs) ' - . ‘ ' .
Low 38(15%}) 59(37%} 12%{73%) 129(36%) - .1 27(53%) 148(86%)
{no formaf)
Total 246(99%) 161(100%) 177(100%) 338(100%) 241101 %) 172(100%)

Table 3 shows education lavel and age. Becausa the category 6 to 14 year olds includes young children
who have not yet completed their educations, the most interesting data is the "Low (no formal)" category,
where it is clear for both sexes that as age groups become younger, there are fewer individuals who
receive no formai education. However, . the gap in the rates of participation of boys and girds becomes
greater. Thus, there remains & persistent difference between the participation of boys and girls.

Research in Egypt in the 80s showed that the pattern of educational participatior: could be seen as a
three-stage phenomenon, The sequence is that @) a few early motivated participants enroll and persist o
complete  significant numbers of years of schooling, encouraging b) larger numbers with varying degrees
of motivation to enroll with larger ratios dropping out untit ¢} the norm for schoaling is established and
there is pressure on children fo enroli and continue for significant numbers of years. This cycle starts first
with boys' and later when -there is a critical mass of boys, -sterts for girls, producing a time-lag
phenomenon that creates differences in gender participation at any point in time. Qbviously, the model is
toc simple to explain the phencmena of educational participation in every village, but taken as a general
hypothesis, if is consistent with the age-related data above.

4.4 "Ma infash” ("It has no use™)’: Life Skills Test

Ultimately skill learming is more important than the act of participating in schobl programs. To defermine
skill levels, the target girls in each household were given'a basic competencies test. The test was
composed of three parts: ‘ ' :

*  Some basic "life skills"/general information questions,

* A basic fiteracy test which included a reading test of simple vocabulary (um, bait, garya, balad,
and jiran), a sentence and a paragraph; a comprehension test of questicns asked about the
paragraph; and a writing test (writing their name, the rame of their village, and writing a sentence
that is read fo them), ' :

* A test of numeracy which includéd counténg, writing some numbers and solving éome problems
which were read orally. '

®This is the expression often used by parents to explain why children either did not go fo school or

dropped out. It means that schooling has litle impact—that chiidren learmn very littie from their time spent
there. Some blame the children, others the program. '
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4.41 General knowledge results. The results of the life skills/general information questions were as
follows: :

. 9% were able to answer correctly to a question about how to make water that is not potable,
potable (such as beiling) ‘ :

«  70% were able| to answer comectly fo a question asking what activity they should wash their
hands before daing (eating) -

. 11% were abila to answer correctly about what activity they should wash their hands after doing
{going to the bathroom}

s 22% 'could give a reasonable answer to what should be done if soreone's finger were cut to
stop the bieedin

s 80% feltthat it just as important for girls to go to schoot as boys
e  B7% could identify Hosni Mubarak as the President of Egypt

The answers show som gaps in hygiene,-health and basic first aid.

4.4.2 Literacy and numeracy results. The resuits of the Arabic literacy test were as follows:
| :

e Vocabulary: 41% could read the word "um" {mother); 42% "bait" {house), 34% "garya" (village),
35% "balad" ( untry) and 32% “jiran” {neighbor)

= Sentence: 31% couid read tha sentence "Suad has little chickens that she takes care of'

» Paragraph. 29% could 'read' a simple 5-senténce paragraph and of those most (98%) could

answer a question about "how many girls Nadya had"; all could say "where the girls went" in the
story; and 85% knew "what Nadya did to eam income" -

+  Writing: 60% could write their name; 31% could write the name of their village; 28% could write
"My country Egypt is beautiful®

The resuits of the numer test were as follows:
»  Counting: 60% could count from 80 to 70

« \Writing: 52% ‘could write the number "3% 43% could write the number "49"; 29% could wrile the
number-"500" :

s Problem Solving: 84% could solve a simple addition problem; 73% could solve a sublraction
problem, 66% could do a multiplication problem and 52% could scive a division problem.

Overall the scores were not enceuraging given the fact that 86% of the girls taking the test had completed
at least one year of schooling, and 60% of thosé had completed 3 or more years. Of all those entering
school at any time the average number of years of schooling was 4 years, and 24% of the target girls
were sl in school. tn%oth literacy and nurneracy, writing was the most difficult for the girls to do anhd, as
would be expected, the more complicated the writing, the lower the scores. Giris also found it difficult to
read independently. Again the more compiicated the reading, the more difficulty they had in responding
correcily.
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Problem solving was comparatively easier fof them, partly because the problems were read to them and
therefore lack of reading capability did not afiect the resulis, and partly because as was clear from the
household data, girls in over 70% of the households assisted their parents in shopping where they would
have especially needed tc learn to. add and subtract. As the scores show, they were more proficient in

these two operations than in the less-uised operations of multiplication and division.

It shouid be noted that the math problems were exceedingly easy, all requiring ong digit answers and
none requiring carrying or other complicated operations. If was a test of the most basic competencies..
Since many of the girls used fingers and knuckles to come to their answers it is uniikely that they could
have accurately come fo correct answers if the numbers in the problems had besn much higher.

The governorates differed. in reading and writing, the rank ordering from highest to lowest scores was
roughly Minya, Cairo, Kalubia, Sharkia, Bani Suef and Fayoum, In wriing numbers and soving problems
the rank ordering was Kalubia, Minya, Cairo, Bani Suef with Sharkia and Fayoum about the same.

Minya girfls, contrary fo most official statistics which place that govemcrate in one of the lowest positions
with regard tfo fiteracy, ranked higher than the other target communities, probably because CEOSS has
started literacy courses in some of the communities. The Cairo and Kalubia girls were also above
average for the sample on most literacy and numeracy scores, perhaps because of the more urban
nature of Cairo, and the more accessible education opportunities in the Delta. Sharkia (with many of the
characteristics of Upper Egypt) and Bani Suef scored consistently at the lower end of the scaie, while
Fayoum giris' scored so low, that they can be considered virtually illiterate as a group. In numeracy
Fayoum's scores were somewhat higher but still lower thar the other govermorates with the exception of
Sharkia. None of the targeted communities approached even close to the 100% levels that would be
expected for a minimal competencies test like the one administered. _ 3 '

Given an expeciation of 100% cormect answers, it is disappointing to find how few approached these
fevels. Of the 180 target girls tested, 33% could not answer ariy of the fiteracy questions correctly, 58%
answered fewer than a quarter correctly, 88% answered fewer than half correctly, 73% answered fawer
than three-quarters correctly, and the remaining 27% answered from three-guarters to 100% correctly.

Sceres in the numeracy test were even lower, Of these 180 target girls, 25% could not answer any of the
literacy questions correctly, 63% answered fewer than a quarter correctly, 91% answered fewer than half
correctly, 100% answered fewer than three-quarters correctly, and no one answered more than three-
quarters correctly.

4.5 Factors affecting results of the competency test.

Are there factors that might explain the poor performance on the basic competency test? One could
hypothesize for example, that children from poor families do not have the same access to schooling or,
going o school, that they do not have time o do the studying that is necessary, Or one might suggest
that with age the children would pick up some of these skills, particularly problem solving which they
would become more familiar with in daily Iife outside of formal education. Since the majority of the girls
went to schoot at one time in théir lives, one might aiso ask whether schooling has &-significant impact on
the learning of baeic iterdcy and numeracy competencies. Below we examine some of these
hypotheses,

4.5.1 Competencies and economic levels. Table 4 looks at the.reiationship between economic level
and fiteracy scores.
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Table 4: Economic leve] and literacy scores: target girls

Percent correct literacy scores

Econ.Level

0 -25% -50% -75% ~100% Total
Sufficient” 12(29%) 10{24%) -4(10%) 6(19%) 5{23%) 41(101%)
Below Aver. 16(299%%) 18(32%) 7(13%) 3(5%) 12{21%) 56(100%)
Poor 42(63%) 11(16%} 3{4%). ‘ 0(0%:;) 11(16%) B7(99%)

*The few "well-off" girls weare combihed with the "sufficient” gifls

The girls who come from poorer families are clearly disadvantaged in terms of literacy, with the ekception
of the few girls {16%) who participated in literacy ciasses. The difference is not great between those who

are marginaily betfer o
appeais to have an |

f (below average) and those who had sufficient means. Thus "grinding” poverty
portant asscciation with literacy scores in the sample, though given the poor

performance of all groups {where over half score less than 25% correct) the overall differences may not

he very important.

Table 5 shows the relationship beiween economic level and numeracy scores. As the table shows,
economic level does not appear to be a strong factor in numeracy scores. Might that be that basic
numeracy becomes vital in the daily shopping transactions of all families and particularly of the poor?

Again it needsto be

inted out that close to half the individuals in alt econemic groups scored less than

25%, and not one scores|the expected 100%.

\
Table 5: Economic level and numeracy scores: {arget girls

Econ.Level

Percent correct literacy scares
0 - -25% . -50% -75% ~100% Total
Sufficient* 10(24%) 10(24%) 15(37%) - B(15%) 0(0%) 41(100%)
Below Aver. 19(28%) 18(26%) 17(28%) 1'4(21 %) 0{(0%) 68(100%)
Poor 16(23%) 19(27%) 13(19%) 0(0%) 70(100%)

22(31%)

*The few "well-off’ girls

4.5.2 Competencies dnd age.

consolidating her expe
scores for lteracy am
association between
decreases. The high
then the 18+ group and
sample therefore is only

were combined with the "sufficient” girls

One might argue that a girl becomes more competént with age by
jences and opportunities through practice. Tables 6 and 7 show competency
numeracy by age In both competencies there appears {0 be no consistent
omect scores and age such that as one increases, the other increases or
st scoring group for both skilis is the 15-18 year olds, next is the 8-12 year olds,
finally the 12-15 year olds. The relationship between age and competengy in the
that age groups which are better at one skill were consistently betier at the other.
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Table 8: Age and literacy scores: target girls

Age : - Percent correct literacy scores _
0 . -25% -50% -75% -100% - Total
9-12 yrs. 10(24%)  13(32%) 3{7%) (10%)11(2 41(100%;}
. © T%)
1215 yrs, 33{45%) 16(22%) 7(10%) 3(4%) 14(19%) T3{100%)
1518 yrs. 9(20%)  9(20%)  6(14%) 12%)  19(43%) 44(99%)

18+ f32%). TE%) . A% 1% - 5(23%) 22(101%)

Table 7: Age and numeracy scores: target girls

Age ' T .Pefccnt cormct.literacy scores

0 -25% ~50% ~75% ' ~-100% - Total
9-12 yrs. CB20%)  1200%) . 143%) T(17%) 0(0%) 41(100%)
12-15 yrs. 26(36%)  23(32%) 1521%)  o(12%) 00%) - 73(101%)
15-18 yrs. © 7(16%) 7(16%) 16(36%) 14(32%)  0(0%) 44{100%)
18+ 4(18%) 9(41%) B(27%)  3(14%)  0(0%)  22(100%)

There are several questions that are suggested about the pattern (or lack of paliemn) in Tables 6 and 7.
For example, was the quality of education better when the 15-18 year olds went to schoo! and have they
consolidated their skills, especially in math, by using them in the real world? Were the "more than 18
year olds”, less likely to have gone toor stayed in school? Do the methods currently used in schools
take fonger for children to develop basic competencies? Is the sample biased in some way that affects
the resulls? Are there combinations of factors that preduce confeunding results in different age groups?

Some of the questions, such as the one concerning the possibly declining quality in present-day
schooling can only be answered with further study. It is true (see above) that older girls were less likely
to have gone to school than younger girls but this does not explain why the 15 to 18 year oids scored
highest on the test, uniess there is a quality issue producing a hidden effect. '
The relationship batween length of schooling and competency is explored in the next section.
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4.5.3 Competencies and education level. Tables 8 and 9 show how the competency scores for

literacy and numeracy vary by the length of schooling.

Table 8: Education level and literacy scores: target girls

Ed. Level Parcent correct fiteracy scores -

0 -26% -50% -15% -100% Total
High 102%) . 16(28%) 8(14%) 6(10%) 26(46%) 57(100%)
{5 or more} :
Medium 16(29%) 18(32%) 7(13%) 3(5%) 12(21%) 56(100%)
(1-4) ‘ : .
Low 42(63%) 11(16%}) 3(4%) 0(0%) 11(16%) 67(99%)
{no formal)

As one would hope, the giris with more years of schooling score higher on the literacy test than girls with
fewer years of schooling or no formal education. It seems surprising, however, that over haif of the girls
who have completed 5 or more years of schooling still can not answer all the simple questions of the test
correctly. -

There are two other interesting aspects o these figures. First, about two-thirds of the girls with only a
few years of schooling answered fewer than a quarler of the questions correctly. This suggests that either
the girls who drop out'early are a self-selected group of poor learners, or schooling doesn't consolidate
basic skills until the end of the primary level or higher. Second, a small but significant number of girls with
no formal education answered all the questions correctly. A number of these last girls (possibly all of
them) participated in nonformal literacy classes outside the regular government schooling. Since these
ciagsses are much shorter, more focused and mare intense than regular schooling, it is an encouraging
sign of what may be a way to build. literacy skills in rural children who for some reason miss formai
education. :

Table 9; Educaiion leve! and numeracy scores: target girls

Ed. Level Percent correct literacy scores

0 -25% -50% -75% - -100% Total
High 0(0%) 11(19%) 27(47%) " 19(33%) 0{0%} 57((%)
(5 or more) . o
Mediurﬁ 14(25%) 19(34%) 15(27%) 8(14%) 0(0%) 59(100%)
(1-4) '
Low 31{46%) 21(31%) 9(13%) 6{9%) (0%)67(99
{no formal) %)

As Table 9 shows, the grealer the length of formal education, the better the numeracy score, though
those with no formal education. do better than ene might expect compared with children who have had up

to four years of education. Regardless of education level, however, none of the girls could answer all the
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numeracy questions correctly, even those who had completed 5 or more years of schogling. Like the
literacy test the numeracy test consists of simple basic competencies that should be easy for chiidren
who have completed primary education.
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4.6 Parental attitudes and practices

464 Preventative and reproductive health. One would haope major decisions made in rural families

would enhance the well-being and health of rural children. To act appropriately, however, parents must
possess knowledge of what in development Gircles is cansidered "ideal” practice. Questions were asked
to determine what parents believed was appropriate behavior in key areas of preventative and
reproductive health, th assumption being that girls model their attitudes and behaviors on those of their
parents. -

Most parents answerenT "correctly” (by development standards) to most of the questions about ideal
practice. ‘ ' :

» What is the ideglage for a girl to marry (16 years or mo_ré)-?d% answered correctly (range from
89% in Katubia fo 47% in Fayoum)
|

e What is the ideal number of chidren in the family (4 or less)P-78% correct responses {range
from 100% in K‘fziubia and Sharkia to 63% in Fayoum)

. What to do for a child's diarrhea {oral rehydration therapies)-73% correct responses (range from
80% in Cairo to 40% in Sharkia) '

+» Whnat to do o protect children against potentially fatel diseases like polio and meesles
(immunizations)-81% correct responsas {range from 100% in Sharkia {0 47% in Fayourn)

The single question |which most parents answered incorrectly from the standpoint of the "ideal’
concemed the circumcision of giils. |

+ Only 19% opposed the circumcision of girts. The opposition ranged' from 0% in Sharkia and 3%
“in Fayoumn to |44% in Minya (where a campaign to stop the practice had been organized by the
tocal NGO)

Most figures above suggest that information contained in local and national health campaigns has been
absorbed by adults in these NGO villages and that they can articulate what ideal practice should he.
Evidence from within the families, however, shows that there is still a large gap between articulated ideals
and actual practice. For example: o

marfied much younger than the ideal of “16"," and several of them expressed surprise to hear

their husbands speak of ideal marriage ages for girls older than the ages at which their own
daughters were marrying. A number suggested that the determining factor was not age as much
as when an a%propriate suitor appeared.

+  Anecdotal evi‘rence gathered while administering the survey suggested that mothers frequently

*The .résearchers le't that to use any number less than four would eliminate ail the respondents from

the "correct" category. Because rural families are so large, they argue, four children would be a
substantial decrease. ' ,

©Trying to determine the age of marriage of already married women proved toc difficult given the
vagueness of birth dates in older generations. ‘ '
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» Of the parents answering the question of ideal family size "correctly”, 77% had more children
themselves than the 4 or fewer they said was the right number.

4.6.2 Nufrition. Mothers were asked to list the foods they had consumed the previous day and their
answers were recorded under 5 food groupings: 1) vegetables. 2) fruits, 3) bread/grains/pasta, 4)
meat/pouitry/eggs, and 5) milk/cheesefyoghurt. Not surprisingly 96% had consumed food from the grains
category, and 58% from the vegetable category. Less than half had consumed milk (45%) and
meat/poultry (44%) products. Only a relatively small number {17%} consumed fruit.

The governorates varied widely in food consumption: Cairo households ate even less fruit (10%) than
average and fewer mik products (8%). Agricultural Fayoum ate considerably more fruit (30%) and milk
preducts (67%). Minya, where many of the Christian families were supposed to have been fasting
{abstaining from animal consumption), had the highest meat (64%) and milk product (87%) consumption.
Kaiubia was also conspicuous for higher than average meat (56%) and milk product (67%) consumplion
while Bani Suef was lower than average in cansumption of all food categories except grains. Qverall, fruit
stands out as occupying a very small part in most families' diets. '

Cverall, variety in dietwas low. Only 4% of the families consumed all 5 food categories on the previous
day, 14% consumed 4 categories, 31% consumed 3 categories, 38% consumed 2 categories, and 12%
consumed only 1 cafegory. The most common practice was to consume two types of food, usually
grains in the form of bread, and vegetables. :

That the number and kinds of food eaten by families is subject to circumstances beyond their control is
suggested by the fact that the most nutritionatly limited families in the sample, those in the governorate of
Bani Suef, also fell most heavily into the lowest economic levels. Similarly, most rural families are
dependent upon the availability of foods in their vicinity, and might find it difficult to consume a greater

variety than they do now.

Still there Is probably room for improvement. Many who have access o land, focus on growing cash
craps rather than or produce that could be used for home consumption, not perhaps underslanding the
cost benefits of producing the fatter. Similarly, with present attitudes about food (inciuding preferences
when they are avaiiable for white "fino" bread, white rice, meats as opposed to vegetables and fruits,
animal fats, and heavily sugared drinks) the need for information about a healthy diet within the imits of
local avaitability might shift the balance to more variety and "belter” kinds of foods. It might also improve
the status of "baladi” foods that tend to be discarded when families find the means to buy more costly and
less healthy foods. '

4.7 Household production an& consumption

4.7.1 income generation. The household income in the surveyed families is generated mainly by the
males of the household, but a surprising  number of females also contribute through their own income
generating aclivities. It appears there is iess stigma attached to women earning money when the money
is seen as an addition to household income rather than as the main source of income {unless, of course,

the woman is the head of household and has no male support).'! When women eam meney they

A study of families in urban Egypt suggested that the issue of full-time income earning activities for

women  can be particularly sensitive for poor heads of household because of the implication that the man
is not satisfying his role as income eamer of the family. (Rugh 1978 Coping with Poverty in a Cairo
Community. Monograph 1, Cairo Papers in Social Science, American University in Caira).
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traditionally have contro] over how it is spent and therefore the capacity to eam income broadens
women's oplions. a :

Though not absolute, a tendency exists for males in the sample to concentrate their income generating
activities in certain occupations while females concentrate in olhers. Sample males, for example, were
occupied more heavily |in salaried employment, daily labor, carpentry, sefiing crops, selling animals, and
renting out lands and achinery, while the women were occupied more in sewing clothes for their
neighbors, making han icrafts, and in seling produce, prepared foods, poultry, and eggs. in addition,
there were small numb}rs of women in the sample who were salaried employees, working in daily iabor,
selling crops and animals, and one who was renting out machinery.

Activities fike the ones| above where women arc already successfully generating income, probably
provide the mostimme iate potential for areas of skill development. In exploring these areas further, one
should look at how these skills can best be taught, whether they and/or their products could be Improved,
whether more women can employ them without over-burdening what may be limited markets, and
whether these skills might not be extended into new sut related areas (such as sewing school uniforms or
items of clothing for shops in nearby towns).

Two additional skill areas which were not explored in the survey, but which might prove useful to women,
especially in urban areas, are the skilis of simple home and small appliance repairs, and building skitis
such as masonry and, where appropriate, electrical and plumbing repair. Teaching women these skills
takes advantage cf the convenience for woman of being able {6 contract women to make simple home
repairs. While these skills shiould ideally earn income, one should not underestimate their importance in
barter arrangements which are often the way women accomplish their aims,

in general, rural women will find learning a skill more acceptable if it relates to areas where women are
already involved in earning income, or if it relates in some way to their activities in household work. As
the next section shows, there is considerable room for expanding production of consumables that
households routinely b ‘y. ‘

4.7.2 Household con%umption. The surveyed families depended to & surprising extent on purchase of
everyday necessities. [The vast majority (aver 90%) buy vegetables, grains/fiour, and meat rather than
producing these commodities themselves. Also a substantial majority (over 50%) buy bread, eggs, milk
products, honey, jam, chickens, and tailoring services. Substantial but smaller numbers buy water (33%),
knitted goods (31%), needlework decorations {23%), wood (24%) and even animal dung (16%) for fuel.

|

Almost all the families |could save household resources by producing these items themselves rather than
buying them, and many could probably sell to, or at least barter some of these items to neighbors or at
nearby markets. The ones that could be most conveniently produced, depending on the family's
circumstances, are vegetables, bread, eggs, poultry, honey, jam, talloring/sewing, knitted goods, and
needlework decoraticn. Some require skills that could be taught through the CEDPA pregram in the
manner of 4-H groups elsewhere. '

One significant savinq of household resources, which also has important environmental implications,
relates to expenditures on fuels-for cooking. Every household pays for fuel or spends considerable time
and effort gathering available substitutes. Simple solar stoves could cut these costs considerably, and
could provide healthful and cheap means of purifying waler.

4.7.3 Children's contribution to household work. Considerable work in the sample househalds is
accomplished by children, almost all of it by gis. Qut of 14 household tasks identified by the field
participants, a majority of them (11) were almost exclusively carried out by girls with littie or no help from
their brothers (94% of the families had children of both sexes). These included child care, sewing,
milking animals, cleaning the house and yard, baking bread, washing clothes, shopping, preparing foods

24




for cooking/eating, washing dishes, making chegselyoghurt, and carrying water. A substantiat number of
boys, but still only about half as many as girls, collected fuel for cooking. Girls (21%) tended animals with
almost the same frequency as boys {22%). Only in one task—field work, were boys reportedily more
engaged than girls. : .

Girls therefore contribute far more significantly to family fabor than bays. This conclusion is reinforced by
evidence about the kinds of tasks they do. For example, girls’ work contribution is sighificant at an earlier
age;  boys' work contributions only become significant when they have attained at least minimal levels of
physical strength and responsibility. Girls' work is varied and may require skills that develop over time, as
In bread making, food preparation, and even water carmying. Girls’ work consumes a ¢onsiderable period
of every day in every household, Boys' work, by contrast, is only required in some households and may
be largely seasonal. For example, in 65% of the surveyed households there were no animals o tend, and

in 63% there was no fieldwork to do. Thus in over half the families, no work at all was required of boys.

Acress the governorates, the gils in very similar proporfions assisted in the same tasks of the
households. The only differences occurred where circumstances differed (for example there weare no
animals to mikk among the Cairo families). The same was true for boys for whom parents reported no
contribution at all to household production in Cairo and Kalubia.

The main implications of the fact that girls’ contribute more to household work than boys' are that:

* Competing uses for a girl's lime such as schooling are a greafer burden on the household than
for a boy's time ’ : :

» If schooling does not contribute significantly to the life skifis a girl needs (and also consumes
large amounts of her time), she may suffer doubly by not leaming ali the skills she needs from
her mother. :

¢ Girls will have fewer hours and less predictable time periods in a day when they zre frae for
training programs, and they may have less energy to devote to such programs.

e Girls will benefit from iabor saving technologies that aflow them to spend more time acquiring
other skills they need.

5 Summary and implications

In summary, the survey has provided information on the skill_levels, knowledge and contributions to
household production of a sample of young rurai girls, as well as on the condifions and circumstances in
their families that affect acquisition of these skills. This section summarizes some of the main findings
and their Implications for the CEDPA project. The following section recommends training needs that are
suggested by shudy resuits,
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The main findings of the r,;eport and their implications for CEDFPA activities are:

\
5.1 Participation in formFal education. -

Only one—quarteli' of the girls in the sample households completed significant levels of education
(5 or more years){ compared to 40% of the boys. S

|

R .

|
The trend in the current younger generation is for ncreased rates of participation in formal
schooling over parents. This appears to be a time when many enrcll int school, but few continue

to levels where ti‘rey are functionally literate.

The main reascn‘s reported for the non-pérticipation of chiidren were "poverfy” and "tradition”.
\

The higher the econamic level of the child- the more likely he or she wili have completed
significant levels pf schooling and the less likely he or she would have had no formal education at
al.  However, thera is litle difference in participation between boys and girls of similar eccnomic
background when the factor of “tradition” {the persistent tendency in all groups to send fewer
girls to school) 'is_‘remcwed_ ' - :

_ | o
The costs of schpoling can be considerable for poor families with several children. Parents tn the
sample estimaled average annual primary pupil cost at 133LE.

Tradition is reported less frequenﬂy in the younger generation than it was in the older generation.
|

For those whu Lse this reason, tradition is expressed in terms of protecling a girls' reputation
before marriage, of her special role which is not particularly enhanced by schooling, and of a
need for a family to conform to perceived norms that conflict with schooling. Other parents
however rationalize sending girls to school for the very same reasons: to help ner find a
husband, to enhance her role as wife and mother, and to -conform with modern norms
concerning the education of girls. :

Girls and their mothers say it ié primarily fathers who prevent girls from going to school for
traditional reasons. - -

Implications for CEDPA activities

- schooling.

The maijority of girls have not completed significant levels of formal education fo ensure a basic
skills foundation. Because traditional values are weakening, many parents are likely to welcome
programs which help their out-of-school daughters catch up with those attending formal

To encourage the paﬁicipaﬁon of poor girls, CEDPA programs need to be free of cost, organized

at times suitable|to the participants, and shortened to the minimum time possibie.

Advocacy activities need to be directed in part to the village level and specifically toward
changing the views of fathers about their responsibilities toward their daughters. The logical
approach is through viliage civil and religious leaders, and through continuation of focal group
discussions. : '
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5.2 Basic knowledgefinformation levels _

There ara basic gaps in girs' knowledge of firsf aid, hygiene, and health.
Half the families report eating two or fewer food categories in a day

Parenis answer most questions about preventive and reproductive health "correctly” but often do
not practice what they preach, '

The circumcision of girls is close to being a universally approved practicé

Implications for CEDPA activities

First aid, hyglene, nutrition and health information should be a priority of CEDPA training. Part of
the training should Include expanding girls' capacity to practice what they learn, as for example,
in learning how to produce a variety of foods for daily consumption where it is practicable.

While parents articulate appropriate aftitudes about pfeventaﬁve and reproductive health, girls
are likely to imitate parents’ contradictory practice if not provided with training that lets them
understand these issues themselves. : '

Advocacy activities are needed 10 educate parents about the deleteriotis effects of éircumcision,
again with the heip of community leaders and through the vehicle of the focus groups.

53 Literaéy and numeracy skills

[ 3

Few girls have satisfactory competency levels in literacy; none have them in 'numeracy.

Girls- from poor families have considerably lower scores in literacy than gils from other
backgrounds; but thelr scores were not significantly different in numeracy, perhaps showing the
residuai effects of daily practice. .

Number of years of schooling comelates positively with literacy and numeracy scores.

Implications for CEDPA activities

To provide girls with the basic set of skills they need requires a full scale lteracy and numeracy
course. There should not be rigid limitations on which rural girls can participate since girls of all

. ages, education and econamic levels appear to need the fraining.

Literacy/numeracy programs need to be scheduled so they are convenient to the neads of poor
girls (see above) who should comprise the bulk of the participants. Numeracy will be most
effectively taught through examples from daily life.

Advocacy activities are needed to encourage parents 1o keep giris in formal programs until they

complete primary level or higher, and in the case of out-of-schaol girls to commit them to fengthy
pariicipation in literacy programs. :
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5.4 Househbld income, work, and consumption

. While males are the main eamers of family income, females contribute in a variety of ways to
household income. : . :
| ‘
«  Gils do far more household work than their brothers and their contribution is significant at an
earlier age; is d?ity, and much of it requires specialized skills.
| .

»  Rurathouseholds purchase rather than produce & variety of goods.

\
Implications for CEDPA activities

+  Training shou!di include income generating skils. These skills are more likely to be adopted if
they are seen a‘ appropriate to the roles and responsibilities of women.

e Girls may have! little time for training if they are involved in much of the household work. Courses
nead to be #onvenienﬂy scheduled, and might usefuily include training in labor-saving
technologies, time management, and organizational short-cuts.

: |

s Training shoulc* include skills for the home production of every day needs. Participants should
become aware of how savings in these areas are as important as income generation. Such
training may also prove attractive to parents who would see in these skills immediate advantages
ta their households, as well as to their daughters’ futures. ' ‘

: |

e Advocacy acti\Aities are needed 1o raise the consclousness of parents about the contributions of
girls' to household production and to demonstrate that the quality of their contribution can be
enhanced through training.

6. Recommendations for CEDPA programs

The findings suggest that program  interventions (within the scope of this project) should address three
needs: for information, for skills and for advocacy. The following section recommends specific areas for
the development of prEgram interventions, and some conditions that are necessary to impact most
effectively on the project goal of broadening the options of rural girls. The elaboration of the findings are
based on field observations. o

6.1 Information needs‘
|

The survey indicates % number of areas where rural girls do not have the infarmation they need to five
healthy, qualitatively sound lives. Training packages designed under CEDPA need to communicate
specific types of information that help girls make informed decisions about thelr lives. It is important that
the training be provided in the context of the girls' own experiences and specific needs, and that the
information not become too technical or complex. Each training unit should address the question of how
the information can be transformed Into appropriate behavior changes. '

Tapics for tha training AT:ts should include, among others identified later by the field workers:

s The giri herself. as an individual, in relation to her family and her community, her needs, her
rights, her responsibifities '
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. Hygiehe and héalt_h: basic household cleanliness, spread of diseases common 1o the village
and ways of preventing them, health hazards, ways of addressing simple health problems such
as diarrhea and colds. :

» Nutrition: bailanced diets, the part different ' food groups piay in contributing to general health,
nutrition needs for different groups: infants, chiidren, adolescents, pregnant and lactating wormen:
cheap ways to vary the diet. : T

= Basic first aid; what to do for simpFeA problems such as cuts and abrasions, and for more
complicated problems such as broken bones and burns before consuiting a doctor

* Reproductive health (g sensitive issuc in some communities that needs to e considered on a
case by case basis), the girls' body and its changes with pubarty; circumeision, reproduction,
family planning, early marriage, family size. - ’ ‘ :

6.2 Skills fraining

While girls possess numerous skills related to household work, few aflow them to extend their options
more broadly.  Through GEDPA training giris should be aliowed to choose options for skill development
which can appropriately be used in their environment Part of developing a better self-image, is the
Capacity to make choices about training that wil develop the self. ‘

Literacy and numeracy. Literacy and numeracy should be high on the list of training cptions provided to
young girls, most of whom de not have adequate competencies in either area. It will be important that the
training be conducted with systematic instructional matefials tested for learning results so the course
aoes not recreate the frustrating experiences of the formal system.

Income generation. Poor househoids always need money. The tradition that women control the use of
their earned money has development impact that is well known. Women should be encouraged to eamn
even incidental amounts in order to broaden their options, and if needed later on, to prepare them to seek
other forms of steady income. CEDPA fraining in.income generation skills is more likely & prove
effective if it concentrates in areas; - ' ' ‘

¢«  Where women have demonstrated that they can sucoessfully generate income, such as sewing
clothes for neighbors, making handicrafts, and selling produce, prepared foods, poultry, and
eggs; these skills can be taught to others, improved upen, and expanded in ogical directions
(see abave); :

» Which relate to women's current roles so as not to conflict with their oh-going responsibilities at
home, to allow even traditionalist women to engage in these activities—-such as home food and
handicraft {e.g. baskets) production; :

* Which are non-traditional but build on the strengths of women's networks, such as small home
and appliance repairs, building skills, etc. ' -

The project should not waste the girts’ time making frivolous decorative iterns (such as tissue box holders
or doilies) which are not used in low-income homes. Rather it should cancentrate on items that are
routinely bought in the community. : '

Resource saving. Local women are not aware that money saved is the equivalent of income eamed, A
number of skills could be usefully iearned in the areas of
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+ Home production of ilems which are now frequently bought by households, including vegetables,
bread, eggs, poultry, honey, iam, tailoring/sewing, knitted goods, and needlework decoration;
excess production could be baitered or sold o neighbors and might lead ultimately to larger
production;

s Time 'saving, which though not perceived as a valued resource in villages, might lead to
increased participation of girls in education and training programs; training could take the form of
organization and management of household work; and :

»  Fuel saving which is one of the most costly items in household consumption from the perspective
of financial costs and energy expended in fuel collection. Environmental groups in Egypt might
be willing to cooperate in training girls to use alternative types of fuel.

Work saving Females|are the most hard-working members of rural families. Use of the skills outlined
above may increase the work load of women unless means are found to compensate with work saving
devices or better organization of girls'and women's daily activities. Work-saving technologies, like milk
separators, butter makers, foodblenders and grinders are available but often are more expensive than
single families can afford, Cooperative money-saving groups may make it possible for a neighborhood to
share in the costs of technologies, or to cooperate in tasks such as child care and animal tending. As part
of their training girls might be asked to analyze their work tasks and determine ways to carry them out
more efficiently. They might find that simple inexpensive technologies like solar cookers could cut down
on the time they use in gathering fuel. Introducing these technclogies o her family might enhance the
status of ayoung girl in|the eyes of other family membars, and aflow them o see her contributions to the
household as immediately worthwhile even though she wilt eventually move on 1o another household.

6.3 Advocacy

Advocacy activities of the CEDPA project are the responsibility of the Institute for Research and Training
on Family Planning (IRTFP) in Alexandria. . Mainiy these activities as now planned direct attention to -
nationwide and governorate level institutions. Advocacy also needs to be carried out at the grassroots
level, and specifically directed at the parents whose daughters will become part of the training activities.
The need for certain types of advocacy have already been discussed above. In summary, the specific
types of advocacy required in the target villages for parents and especially fathers are CONsciousnNess

raising about:
«  The rights of girls to the equivalent benefis as boys: education, foad, medical care, efc.

e The importance|for a girl of enroliing in and cor_npleting basic education in the formal system

« The importance of enrolling in and completing literacy courses as an alternative if the girl is not
eligible for the formal system or has dropped out

« The importance|of girls' contributions to househald production

« How girls' contributions 1o the household can be both qualitatively and quantitatively improved
through training

« The probiems of girls' circumcision, early marriage, frequent pregnancies, large family size
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6.4 Conditions for participation and impact.

It goes without saying that programs for girls in rural aréas of Egypt need certain conditions t6 make them
attractive to the parents and the girls. The environment should be a protected one. Fees should be kept
low, or free. Timings should not conflict with times when girls are most busy with their work around the
house. There should be a clear resaurce-saving, female role enhanicing, or income generating benefit
from the training. The ftraining format should provide opportunities for the girl herself to make choices
about her own needs for development, and should allow her fo contribute in meaningful and visible ways
to better family production in order for her to gain greater status in the eyes of her parents and siblings.

Communities differ considerably in the extent to which they may need various types of training. Training
programs need to be packaged in units which can be combined to form the correct mix of topics or
courses for each individual community,

Girts cannot be expected to make changes in their fives as a result of the training if they are not given the
practical tools to do.so.” Many training units will require sections teaching practical applications of the
learning such as, agricultural activities that increase the variety of foods available to the families, building
a simple solar slove to cohserve on fuel, ete. Ata minirmumn, girls should be asked to practice what they
learn (such as first aid procedures) or provide some evidence that they have recognized the changes that
need to take place (fike a checkiist of cleanfiness behaviors a girt has engaged in). The weakest link in
any training program comes in the transformation of learned knowledge into behavioral change.

65 Measuring training impact

Training objectives: To measure the training impact requires a clear definiion of project objectives and
especially the objectives with regard to the NGOs, the target girls, and the fraining packages.

Because some of these objectives have'changed since the beginning of the project it is important fo
redefine them in clear and measurable terms. For exampie, the specific objectives might be defined as
follows: o ) :

For NGOs

» Representatives of the NGOs will have completed an RD&E cycle of identifying the training
needs, developing training packages, testing them in limitad field experiments, and modifying
them as needed . _

+ The NGOs will have provided training i x number of areas, to x number of villages, and x
number of girls

* The NGOs will have carried outx number of advocacy discussiéns with x number of fathers, x
number of mothers ' ‘ .

For target girls
*  Xnumber of girls will have studied x number of training units (brdken down by unit)

» Independent spot tests of x number of girls will have shown that they can recall 80% (or some
othar standard) of the main points of the units

* In discussions, parents will provide concrete behavioral evidence of how what girls have fearned
in the training {broken down by type of unit} has been used in daily life
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e The majority of girs will report that they find the training interesting and useful
For the training units

« X number of the recommended (by the needs assessment survey) training units will be prepared,
tested, and made ready for widespread use

« Each unit will include a definition of the main points it is to cover that can be used in assessing
the exient to which the unit's messages are conveyed

«  Units will be simple enough for illiterate facilitators to use (as reported by a majority of facilitators)

o Units will be interesting, defined s engaging the girls’ attention, and with ilustrations relevant to
the context (as reported by a majority cf the girls' or the facilitators)

Assumptions. The field data show that girs lack basic Information and skills that could potentially
improve their lives and options. Without the information and skills it would be difficult for their behavior to
change and even with them it is not possible to predict that changes will actually occur. Therefore, it
needs to be assumed in cases whers it is impossible to observe behavioral changes (because they are
long-term o carried out privately} that the training in itself is a good that is necessary but not sufficient for
change. For this reason, project evaluators will have to rély primarily on behavioral evidence thal can be
observed, like numbers of training courses, nurpers of participants, concreta aspects of training, leaming
resulls and attitudes about training, while they look for evidence of changes with broader development
implications. '

impact measurement. Once the objectives for each component are clear, assessment can be made by
determining the extent to which the objectives have been met. This will be made easier if information on
the program is routinely recorded, and if the developers of the program conduct continuous formative
evaluations of the training units to ensure their performance before they are disseminated broadly.
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ANNEX A

FIELDWORKERS FROM PARTICIPATING NGOS

The foliowing staff have iPartiGipaied in GEDPA workshops:
|

+ Minya

« Bani Suef

¢ Fayoum

« Gairo

5 Supervisors from CEOSS

1 Member of the Young Women's Muslim Associétion

1 Board Member of the Young Men's Muslim Association

1 Staff Member of the Ministry of Social Affairs representing a newly formed NGO
2 Members of Women's Development Association

2 Staff Members of IGA

3 Staff representing 3 NGOs working with CARE
1 from the CDA in Bifdmeen

1 from the CDA in Tirsa
1 from the CDA in Abjij

4 Supervisors from CEOSS

« Sharkia and Kalubja

« Alexandria

2 Doctors from Al Azhar Centre

4 Staff from the Institute for Training and Research in Family Planning
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ANNEX B
SURVEY COMMUNITIES AND HOUSEHOLDS

Households Bani Suei

Bayad al Arab 10
Bani Sulaiman 10
Fashion/Manshiya 10
Fashion/Esbet Abu Tabak 10
Biba/Esbet al Safi 10
50
Fayum .
Tarza 10
Abgig 10
Nimr/Fadmiin | 10
30
Minya
Sharoona g
Taiba )
Samalut "0
Dair al Basha 10
39
Kalubia _
Tanan 9
Cairo
Helr al Sakini 10
Hekr Haham Agha 15
Aszl 18
40
Sharkiva
Kafr al Shubki 10
Grand Total ‘ 178

21 from Bani Suef
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ANNEX C

DATA COLLECTION INSTRUMENTS

1. Household survey in%tmment (see attached)

The two purposes of t'hie household survey instrument were a) to establish baseline data on gender
inequities, household practices and attitudes that limit girls’ participation and b) to determine the general
level of parents’ knowledge and attitudes about practices that relate to development indices. it was
therefore both a basaline and a needs assessment instrument at the same time.

The instrument was developed in two parts. The first consisted of a family information form adapted by
the participants from an instrument provided by Jean Weidemann. The second consisted of questions
developed by the participants and refined by the consultants ta determine:

|

. Health, hutrition and preventative heaith practices
Attitudes about family size, age of maniage, and female circumcisicn
Division|of child work within the family
Income generation within the family

. Househb!d expendituresfhousehold production
. Schooling expenses
. Econoniic level of the househeld

|

The instrument was fiq‘ld tested by the workshob participants in twa Cairo sites where the NGO CEOSS
is working. §

|
2. Skills test (see attacﬁed)

The skills test was developed to determine young girls' knowledge of basic life skills, including literacy
and numeracy. The lest was adapted from one developed by the National Institute of Psychology of
Qaidi Azam University in Islamabad, Pakistan. it consists of questions concerning health, first aid and
cleantiness, as well as basic competencies of reading, writing, comprehension and simple arithmetic. It
was administered to one girl in each household between the ages of 9 and 20. The test was tried in the
field {in the two CEOSS Cairo sites) before it was finalized and taken to the target villages.

3. Focus group outline

A brief outline was prepared by the consultants describing how to use focus groups to elicit the
communities' attitudes gmut issues relevant to the training program. The flieldworkers were asked to
conduct four focus grotip discussions in each target community with fathers, mothers, brothers and girls
from the households wh;;h were surveyed: The four questions that were to be discussed included:

|
. Is education important to girls? Why?
Why do some girls not enrolt in school?
Why do some girls drop out of school before completing their education? How many
years of education should giris have?
. What ki‘nds of education programs would you fael were useful for girls in your village?

. \ ‘
A facilitator was to conduct the sessions and a note taker was fo write down the points raised. The report

of the sessions were then discussed in the May workshop as a preliminary fo preparing initial sets of
training materials. '
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PARTNERSHIP PROJECT FOR GIRLS AND YOUNG WOMEN
HOUSEHOLD INTERVIEW

Intarview should be adminiatared to a family having a girl between the ages of 9 and 20.
\

Date of interview _ Interviewer name

1 Respandent's full nams
2.Family No.__
3.Village
4 District
5.Governorate .

| Part i: Household General Data
| .

Fam, Relation Highest Gender Age Marital Resid. Occup Reasons

mem. to head educa, \ Status at  fornon-

name class pres. enr/d.o.

@®  ©@ @ 0 0

= B Sl S

a) Relation to head: head=1, spouse=2, son=3, daughter=4

b) Level of education: litcrate=X Readshwrites without formal schooling=Y Last completed class of
format educa=1, 2, 3,..&lC. s

c) Gender: Male=1 Female=2

e) Marital status: Single=1 Married=2 Widowed=3 Divorced=4

f) Living at this place=1| Living eisewhere=2

g) Sel-employed agricuitural worker=1  Seif-employed other=2 Wage earner: private sector=3 Wage
eamer: civil servant=4| Student/tainee/apprentice=5  Unpaid family worker=6. Military=7 Unempioyed
but able=8 Unahle to work (oo young, too old, physically handicapped)=8 Other {specify)=10

Part Z: Household practices/attitudes

Inteviewer: Ask these questions and tick the proper box
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1. If children suffer diarrhea, what do you do?

Write the answer:

: Yes No * Don't know
Answer is correct:

2. How can you save children from fatal 'diseases like polio and measles?

Write the answer:

Yes No Don't know
Answer is comect:

3. What did you eat yesterday?

Yes No Don't know
a) Vegetables '
b} Fruit
¢} Bread/grain/pasta .
d) Meat/pouliry/eggs
e) Mili/cheeselyoghurt

Wirite other answers:

4. What is the ideal age for a girf to marry?
{Correct answer: Any age 18 and older)

Write the answer:

_ Yes No Don't know
Answer is correct: )
5. Should a girl be circumcised?
{Comect answer: No}
Write the answer:
Answer is correct: Yes No Don't know

8. What is the ideal number of children in the family?
(Correct answer: Four or less) '

Wiite the answer;

- Answer is correct: Yes " No " Don't know
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7.

I
a) Are there boys in the family - Yes No
‘ .

£} Which of the following ikinds of househeld work do children in this Tamily do?

Yes=tick No=NNot appiicabie= - ,
i Boys Girls
Child care '
Sewing clothing

Milking the animals

Cleaning the housefyard
Baking Bread

Washing clothes

Shoppir*g

Preparing food (cutting,efc)
Washing dishes

Tendinq animals

Making p(oghurtlcheese
Collecting fuel (wood, animal)
Field work

Carrying water

Cther (specify)

. \ :
8. Income generation. | © Yes No
\

a} Are there males in the‘ famity?
b} Which of the foliowingl do members of the household do to gain income?

Yes=lick MNo=N Not applicabie= -

Males Females
Salaried employment :
Daily iabor
Carpentry
Sewing clothes
Handcrafts
Selling produce
Selling crops
Selling animals \
Selling prepared foods
Selling poultry :
Selling eggs
Renting land
Renting machinery
Other (specify)
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9. Which of the following do you buy and which do you produce in the household?

Yes=tick No=N Not applicable= -
Buy Produce
Water
Vegetables
Grainsg
Bread
Egos
Milk, cheese, yoghurt
Honey
Jams
Chickens
Meat
Tailoring
Knitting
Needle work
Wood
Animal dung
Other (specify)

10. Costs of primary education
a) How many children are in primary school in the household? Number
b) Estimate the annual costs of one girl child in formal primary school?
Estimated annual cost
Fees
Uniforms
Books
Supplies
Tutoring
Other costs (specify)
Total
11. Interviewer. Estimate the socio-economic level. Tick one
. Estimated economic fevel
Well off
Sufficient

Below average
Poor



' PARTNERSHIP PROJECT FOR GIRLS AND YOUNG WOMEN
LIFE SKILL.3 TEST

Administer fo one girl per household in the age of 9 to 20.

1. Name: 2. Age:

3. Father's full name:

4. Family No.

5, Has she ever gone to school? Yes__ No__

6. Does she go to schoo!

7. What is the last class s

now? Yes__ No

he completed?

8. How many years did she study?

9. What type of school did she attend? Government

|
10.1s the father educated? Yes___ No

11.What is the |ast class ;he completed?

12.1s the mother educéteh? Yes _ No

13.Wnat is the ast class she completed?

14. What is the economic

Well off
Below average

Interviewer: Ask the child

level of the house?

[]  Sufficient
[] Poor

the following questions:

Private____

(1
[1

15. if the water is not potable, how can you make it potable?

Write the answer:

" Answer is correct

Yes

No

Dor't know



16. You should wash your hands before doihg what?
{Correct answer; Before eating)

Write the answer:

" Yes No
Answer is correct;

17. You should wash your hands after doing what?
{Correct answer: After using the WC)

Write the answer;

Yes No
Answer is correct:

18, If your finger is cut what should be done to stop the blesding?

Wirite the answer:

Yes No
Answer is correct:

18. Of boys and girls, who in your opinien should go to school?

Wirite the answer:
‘ Yes No
Answer is correct:
20. Who is the president of Egypt?
Write the answer:_ -
Yes No

Answer is correct:
Ask the child to read the following:

21."Mother"  Read correctly  Yes No

22, "House” Read comrectly  Yes No,

23. "Village" Read correctly  Yes No

24 "Country" Readcorrectly  Yes No

25. "Neighbor® Readcorrecly Yes ~ No

26, "Suad has little chickens that she takes care of "

Read correctly  Yes__ No

27. "Nadya lives in the village. She is maitied and has three girls. Her husband works in the field. She

raises chickens and sells the eggs. Her girls go o school.”

Don't know

Don't know

Don't know

. Don't know

Don't know



Ask the girl the following

28. How many girls doeé

28. Where do the girls gd?

30. What does Nadya do,

Ask the girl to write the fd

31. Wrile your name.

32 Write the name of yo

Read correctly  Yes No

|
guestions:
!
|
|

Nadya have?
Answered correctly  Yes No
7

]

Answered correclly Yes N
to earn money?
Answered correclly Yes No

Hlowing:

Written comectly Yes__ No
ir village.

Written correclly Yes No

33. Tum over the paper énd ask her to write "My country Egypt is beautiful”

34. Ask child to count frg

35. Ask child to wrile the

Written correctly Yes__ No
m 66 to 70

Counted correctly Yes No
number "3"

Written correctly Yes_ No

36. Ask child o write the number "49"
|

37. Ask child to write the

Ask child to solve the foll

38. "You bought tomatoe

{Correct answer is "LES"

Written correctly Yes___ 'N;j_

aumber 500

Written correctly Yes_ Nd__

pwing problems:

s for 3 pounds and oranges for 2 pounds. How much did you spend?”

) Answered cormrectly Yes___ No
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39. "You have 2 pounds. You bought a book and a‘pen for 6 pounds. How many pounds do you have
left?”

{Correct answer is "LE3") Answered correctly Yes___ No
40. "You bought 4 pens. The price of one pen is 2 pounds. How much did 'you spend for all four?”
(Correct answer is "LE§") Answered correctly Yes___ No

41. "You divided 15 pounds between 3 children. How many did each receive?”
{Comrect answer is "LES") Answered correctly Yes_No

43



ANNEX D

EXPERT LIST OF RURAL GIRLS' NEEDS

The participanis. who are exper field workers were asked to describe the educational needs of rural girls
and the constraints that prevented them from meetlng these needs. The general categories of giris’

needs they identified as a group were:

* & & ® @

\
Self-enilghtenment which involves seif-understanding, confidence, knowledge of her
rights, efc.
Health information
Educatldn—llteracy and numeracy skills
Life skllls and knowledge
Reprod ctive health
income generahon!savings skills
\

in groups, they next produced an exhaustive list of needs and canstraints related to these general

categories.

Each item was written on a slip of paper and then separated into four piles based on the

appropriate way fo address the need. The categoaries they used to classify inferventions were:

Advocacy to engage the support of.

Family members :
Communily leaders
National leaders

information/knowledge

Skills learning

Literacy

Numeracy

Income generaticn/savings

{Can not be solved by this project)

The detailed lists of needs provides a set of training objectives for those who will be developing

intervention programs.
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|
|  ANNEXE

SUMMARY DATA REPORT

Skills Test Resuits

*Part 1 includes information on family histofies
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Household Questionnaire Part 2* -






S

ALL

Partnership Project For Girls and Young Women
|
! : i
Part 2: Household Practices/Attitudes ‘
| 1 ,.) i § g
| * Sl g Eig| =(=
s 5| El 818! 5%
ol 8§ Elgi o8
! [=] ol Tl o
2| R =R =2l £
1 If children suffer from diarrhea, what do you do? 108| 73 38[26: 1 1
\How can you save children from fatat diseases like polio
2 ‘andrneaﬂes7 130t 87 18 11] 2¢ 1
3 [What did you eat yestte_rqay? i I -
T a “Vegetables| 92/ 62} 34| 23, 22[ 15
b. Fruits| 21| 14} 92) 62 35/ 23
cl Bread/grain/pastaj 143 86] 5/ 3/ 0] 0
d: Meat/poultry/eqgs| 64| 43 60] 40] 24| 16
e! Milk/cheese/youghurt! 60| 40! 6141 27|18
4~ What is the ideal age for a girl to marry? 117 79] 25;17) 6! 4
5  !Shouid a giri be circumcised? 32[ 211108| 73] 71 5
& What is the Ideal number of children in the family? 11a] 80! 25: 17 4; 3.
' ] ) L. . n " g)_\ w & =
;  1Which of the following kinds of househeld work do children g £ 23 I3 % <
in this family do? ' 159 gl g1 B G €
o Z2 Rl 2R Z2 &2 B
Child care] 126/ 93] Q| 61 4| 11 18] ©
Sowing clothes| 64! 43! o] 0 1 1] 83! &6
. Milking the animais! 26| 17! 1 1! 0] 0/121! 81
. Cleaning the housefyard 135/ ©1] © 0 5 3 8 5
Baking nread;, 83| 561 0/ 0/ 0/ 0 &5 44
: Washing clothesi 135] 91] 6! 0/ 1] 1} 12 8
i , Shopping 109] 73] 1] 1. 5| 3 33 22
o Prepanngfood (cutting, etc.){125] 84] 1] 11 4| 3 18] 12
o i Cooking food|136] 91] 0 0} 0| 0 12 8
i “Washing dishes| 19| 13| 17/ 11: 3| 2/108] 73
: “Tending animals| 21| 14] 0 0| 0} 0/127; 8%
} Making youghurt/cheese’ 41} 28 14! 9| 1] 1; 92! 62
! Coﬂechngfuelouood animali 3l 2| 3824 3 21061 T1
! Field] 65{ 44| 0 0 2| 1, 81] 54
! “Camying water| 137] 92| 7| & 3! 2] 1} 1
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. w
Which of the following do members of the householddoto | &1 2| 2| %] €| ] 3! «
8 L _ 82 @l 2l a8l z
gain income? sl @ @ gl@ Gg! Z
Z R 2R Z R Z R
‘ Salaried empioyment, . 12| 8 28| 19| 0| 0/108; 72
Daily labor] 131 9| 65/ 44| & 5| 62, 42
- Carpentryl - 1| 1] & 4] 0] 0[141; 95
Sewing ciothes] 10| 7| 1 1| 11 1[136; N
" Handcrafts] 9| 6] 7 5| 0; 0/132; 8%
Selling products: 6] 4] 8] 5| -1} 1]133i 89
Selling crops] 2| 1] 20{ 13/ 1. 11125] 84
Selling amimals; 1| 1] 28/ 19; 3/ 2{116l 78
- Selling poultryl 2] 1] 2] 1] 0 0;144] 97
Selling prepared foods; 27{ 18| 1] 1 0] 01120} &1
Selling eggs;- 31| 21] 1] 11 1] 11118 77|
L Renting land] . 0] 0} t1] 7. @ 0137, 92|
: Renting machinery, 0| 0 11] 7/ © Qi137; 92
| \ 818 8 5
!Which of the following do you buy and which do you > }' § 3 £ -g.
!produce in the Househald? 8 3 & 2 2 =
=] o Q
= 2 & =2 | # 2 &L
Water| 50] 34, 30| 20| 68, 46
Vegetables{ 144| 97/ 2} 1i 2| 1
- Grains{144] 971 21 1] 2! 1
Bread! 92| 62] 55{37] 1] t|
! : Eggs! 86| 58| 6040 2| 1
! e ‘Milk, cheese, youghurt! 89| 60} 34! 23! 25| 17
: R R - Honey 101 68} O] 0| 4732 ,
3 - - ' Jams| 72| 481 1} 11 75!50]
i Chickens| 88| 58! 48;32| 14 9 ;
. _ Meat 138] 93, 1] 1] 9! 6
T Tailoring 118! 78. 9i 6] 23,15
- Knitting] 40! 27| 16/ 11, 82162
I Needle work] 20: 18] 2] 111779
Wood, 30! 20, 41, 28, 77|52
Animaldung! 18! 13| 34| 23] 95| 64
g,
10 {Costs of primary education 2
>
: X
aiAverage number of children in the primary school 2
biAverage annual costs of a girl in primary school - I .
i Fees| | 36] i
Uniforms} 5 i
Books 38!
[ Supplies 70
Tuloring 53
Total 201
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Tl e
2] - ey
i 8| 5B 83
2 ol Bl 2
, = I E| & 8|13 5| -
l 2 B S| E 9l 2| 8l 8
2 alglalg g
S A I -
. _ SR IR Z®2l F
11 !Percentage socio-economic level 3| 2| 821 22; 45 30] 681 46
! ' .
LIFE SKILLS TEST
| ®
! =]
* g
@ g :
; F :
2 Average girl age 14
8 Average number of| years of study 5 7 i
ol i '
Z o
Gl Z
‘ ; Z | R
~ 5 Percentage of girls haveing gone to school 1 38 26
107! 72

6 'Percentage of girls that go to school now

e : .
S No.Government|#; =|No.Yes
[+)) " %)

N|% Government |3 Y| Yes

WINo.N/A
B9 N/A

g Percentage of type|of school

5| |No. Not educated | , No.Private

2 g % Neot educated |, |% Private

bieeding?

f | g3
é | 3. 5 <
m| = Z| 3
| ¥ e
H . ‘ Z1 & Z &
10 Percentage of educated fathers 48! 31 1 1
12 |Percentage of educated mothers 20] 13 3 2
; 2 o
i g o
; gl ol = 51 5
' Tl ©] BIE &2
= k=) D o z
= 2 =12 al 2 = -
28 28 23 g8, 8
5| 21 @5 318 & &
: ] Z £ Z ¥ = n'el =z =
14 Percentage of economic level 3l 2! 39! 26! 44 30; 63| 42
s = 1
| Bl ElE
g g 8lg =|2
EI El 8l=| 5|%
S| 5 2|2 88
. =l ZIR| = &
15 If the water is not potable, how can you make it potable? 12| 81114: 77! 23(15
16 |You should wash your hands before doing what? 125} 84 18}12| 6! 4
17 {You should wash ybur hands after deing what? 19{ 13[125|84 5 3
18 If your finger is cut what should be done to stop the a7 25l10s| 70| 7| s
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.each recelve‘?“

1 Of boys and girls, who in your opinion should go to school?: ??8 85 MZD 1 3 f 2
20 IWho is the president of Egypt? 130| 87 1913
Reading ' :
21 Mother] 71| 48} 77,52 1 1
22 House| 73] 49| 74, 30] 2} 1
23 Village| 59| 40; 88, 58] 2; 1
24 - Gountry| 611 41) 86,58 2 1
25 Neighbor| 56{ 38| 91,61 2| 1
26 Suad has little chickens that she takes care of| 53] 36| 90/ 60f & 4
*Nadya lives in the village. She is mairied and has three :
27 \girls. Her husband works in the field. She raises chickens 51; 34| 85, 64; 3| 2
and selis the eggs. Her girls go to school ] ‘
28 How many girls does Nadya' Have‘? 64! 43! 82 55; 3| 2
29 Where do girls go? 64| 43| 82/ 55 3i 2
30 (What does Nadya do to eam money? 52/ 35| 94:63. 3 2
31 Write your name 102! 88 40127 7/ 5
32 Write the name of your vsllage 53, 38| B7/ 68| 9 6
a3 'Tum over ipe paper and ask her to wrile "My country Egypi 51! 34| sale0| o 8|
lis beautiful
34 jAsk child 1o count from 80 to 70 103| 691 46(31] 0/ O
35 |Ask child to write the number "3" 8t| 61] 54 36| 4| 3
36 ;Ask child to write the number "49" 76| 51) 73/49 0, 0
37  ;Ask child to write the number 500 53| 36) 96/ 64/ 06| O
___!solving problems: )
"You bought tomatoes for 3 pounds and oranges for 2
38 pounds. How much did you spead?" 137) 92} 12 8 © O
i"You have 8 pounds. You bought a book and a pen for 6
39 '1pounds How many pounds do you have left?" 115 771 34/23) 0 O
*You bought 4 pens. The price of one pen is Z pounds, How |
40 much did you spend for all four?” 104| 701 45/30| 0 ©
41 ™You divided 15 pounds between 3 children. How many did 70l 53l 70l 47| ‘0] o
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